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JlBSTlt4CT ; 

; • ; • ^ ^ — . ^ . 1 . ' ^ 

TITLE: • Development of Instmictlonal Materials for Use by Indiana Voca- 
tional Teachers in Teaciiing Leadership dhd-^haracter Develop- 
ment to Youth in Indiana* 

'V „ . ' ' . ' , \ 

• froblenl^and Objectives * This project used the Three Stage Model 
of .Instinictioir'to coordinate 'the development of.d3 units' of leader- / 
ship instruction (^signed for use , by high' school vocational educators. 
The objectives of the project were Co: . ■ ^ ' ' 

l/- Identify importeqit leadership skills and character traitsC^x 
2. ; Categorize these skills into broad topical areas* 
3* Identify existing relevant l%adersh^l\p materials. ^ 
k. Develop a three-stage instructional package for^-each topical 

area. . \.',>,y " ' 

5* -Develop a* teacher m^uaO. f or^ each three-stage instructional 
> package.. 

6. Pilot test and revise each package. 

7. Field- test and' revise the materials; 

Methodology . Review of the leadership literature and categori- , 
zation of leadership skills by ^J^e project staff and advisory com- 
mittee restil ted in the identification 0f the following thirteen im- 
portant areas of leader and group membeir skills, l) introduction to 
leadership, 2) planning and initiating, 3) parliamentary procedure, 
developing group goals, - 5) levels of leadership in a ^roUp, 6) skills 
of a group leader, 7) personal characteristics of a group leader, 8) 
skills of a grpup member, '*9) developing group cohesivehess, ICH effec- 
tive committees, 11) cototaiinication skillB, 12) internal operations of 
a group, and I3) outcomes of leadership. 

A separate three-stage leadershij) uiiit (and teacher/ manulSl) wa* 
developeci for each of th© thirteen leaiership araas. "^he units were 
pilot tested at a two-ddy leadership cpnferenctf involving 7^ young 
leaders and were found to be effective. *^ 

The field test consisted of a pretest-posttest, control-group 
design. The field test sample consisted of 2^ classrooms enrolling , 
550 vocational high school students. , The field test procedures were 
explained to participating teachers at a field-test Virorkshop. 

^ ResTilts l Formative evaluation results, based- jon^^sitatements ob- 
tained from field- test teachers, were quite favorable ^ and were used 
to graide the final revision of the units. - 

Summative evaluation results were presented for Sta,ges One, Two, 
and Three of the leadership ujiits. Stage One results indicated that 
students who studied the leadership materials mastered significantly 
iSore factual information than^ studenta, in the^ control group. Stage 
One^pf each unit was therefore < successful in teaching basic informa- • 
tioii 'and knowledge concerning leadersjiip skills. 



stage Two results indicated thiaft dtiiuJents \di6 participated in the 
smail.jgro'Up -pimulatipnis received -generally/ higher leadership ratings 
from teacheirs thaiy students . in the control gro\ip. Stage Two .of each 
unit was judged successful, in teaching studentd\ £'0 '^pply and inte- 
grate knowledge abooit leadership skills. - 

iStage, T^ee 'results showed that students w1;lo studied the leader:^ 
ship mat^arit^ls viewed the ideal leader aa Ijeing more considerate than 
students in the con^ircrl groitp. Thus, the leadership 'unit&^ in general, 
and StagiB Three " of Bach unit in partictilari were jpuccessful in .teachiipe 
students to i).s§ kfiiowl§dge'^ about laader^paip to develop a personal attif- 
tude toward .leader ship . ' ' i 'v/ ^ 

Contribution to Vocational Education . The primary contribution of 
this project to vocational education Ijas been the ^developmsiit and re- 
finement of thii^teen units pt Readership instiniction that -can be used 
by vo^jational educators to devglop leadership and 'character in youth* 
A' second contribution is that -Hie Tjiree Stage Model of Instruction has 
been shown^to be effective in tl^e vocational education ^letting €£t^d 
therefore provides vocational educators with, a model for developing 
other varieties 'Sf instruational materials. Finallyi the i)roject im- . 
proved th^ leadership ability o^ the vocatioijal students who participa-- 
ted in thfe field test. The- planned dissemination of "the le^dotship 
materials will help to improve the leadership skills of students in - « 
vocational organizations-. 





■J . ■ ■ . 
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' -■ INTRODUCTION . V**. . 

Voca,tiohal youth organization^. in the U»S. have consistently en- 
bouraged leadership and good citizenship in its yoimg people. The 
heed fbr increased "support of vocational youth prganizatiohs was em- 
phasized in the seventh ^^mnual^^^ the National Advisory Coun- 
cil on Vocational Education, ^imilarly^ the State of Indiana esta- • 
blished "leadership development activities and improved instruction" 
as goals for its vocational youth organizations in 197^* Pursuant / 
to these goals, this ^ project aimed to^ develop ijistructional materials 
that could be used by Indiana vocationeil teachers to f apilitate leader- 
ship and chetracter development in their vocatiorifiil education students. 

Statement of Pi^oblem . The development of effective leadership 
materials' involves two impoi^tant factors." First, the instructional^ ^ 
materials neefe to teach leadej^ship skills systematically and actively 



limited and ineffec- 
L0nt of both factors 



involve studj^ts in learning ^ these -skills . Secon9[7 th^^ leet^l^BEip^ 
materials must involve the teacher. If the teacher is i^ot - committed 
to the materials, then the materials will receive 
tual use. I This broject generated a unified .tr^ti 
by using a plan for materials implementation to coordinate the actual 
development of the leadership materials . The iJ^lan for materials imple- 
mentation is called th^ Three Stag^Model of Instruction (Feldhusen, 
Ames,,8Jid Linden, 197^)- . < • 

The 'Three Stage Model of Instruction . The^ decision to use the 
Three Stage Model to develop leadisrship/ instruction \^as based on prior 
'successes of the model aafl the belief, that the model is broadly appli- 
cable in edilcational settings at all grade levels. (Feldhusei^^. Ames, 
and Linden, 197^> P- 23). . 



The Three Stage Model oi^gemizes instructioa into a systematic se- 
quenpe« '''iiBach'''tmit consists of three stages* In Stage One > students 
learn basic knowledge concerning a topic via self -paced mastery learn- 
ing. In Stage Two, students work in small groups ^projects designed 

' • - . -^--^ z-;^ ^ 

to involve the application, analysis > syntheais, and evfiQ.ua tlon of the 
biasic knowledge gained in Stage One. In Stage ^hree, they carry out ' 

>. . * * ' » r 

individueuL projects through which they internalize,' synthesize and 
'qyaluate_what they have learned from Stages One and Two.> Thus% each 
unit is organized hi erarchlcfiLLly so that students progress fipom low- 
level mastery learning in Stage One to higher- level integrative 
learning in Stage Three. This three-stage learning hierarchy is re- 
peated across each unit of instruction. The advantage of using this 
model is tliat teachers spend l^s time "lecturing" eind' more time guiding 
he application and synthesis x>f knowledge as demonstrated in their 
role of -smaH-gr^^^p-f a^ litator art-St ag e T wo^—Goneequ^tly^— learning 
becomes more meaningful fqr the students. 

Priority Area . This project was directed to RFP ^ of the 197if-75 . 
projects. Specifically, the outcomes of this 'f)ro^ect faiiilitated the 



attainment of Goals 2 eind 3 (page 7^ section if.l2, TabI.e 
FT 19,'?4 State plan for Vocational Ediication in Indiana). 



3) of khe 



I... 



\ 



Objectives ♦ The pxirjose of this project was to develop instruc- 
tional materlaXs that could be used to tea6h leadership and character, 
development, ito order tp accomplish this goal, the objectives of this pro- 
ject we^e to: , 

' \ ■ ■ \ ' 

,1, Identify important leadership skills and character traits. 
2> Categorize these skills into 'broad topical areas/ 



3. Identify- ekisti^^ instructional materials relevant to each to- 
pical area, ^ 

k.. Develop a ' three-fttjge-learjiing package for each topical arefe. ^: 

5» Develop a teacher -jnanual fpr each ^hree-^atage-learnlng package.* 

6. Pilot test each three-stage-learniQg^package and revise 'wftSre 
needed. \ * .f^ . < 

7« Formally -field- test the mater^jgls , j^revise -as needed, and report 
results to th^ Si^te Board ^Wocat'ional & Technical-Kduca- 
' tion. 1^ * ^ \ ' . * * ' 

- y MEmODQyfGY . . ' ' ^ • 1 • 

Developmental Pro't^duires . Having decided to u^e the\ Three Stage 

- / ^ S 

Model to guide the development of the leadership units, the first step ' 

. , " ^ ^' • 

was'^/fe identify l^^^ra^p skills and character traits impol^tant fo^^ 



1^. 



^vocational students. The literaturp ,p^;i leadership, was jrevietired^ by 



searching ERIC and Ps:^^olog3^fel Abstracts . by searching llbr^y;[ca:^(i ^^^'^ 
catalo^es, 8^d by requesting leadership materials from, state b^^gani^atlons 

and universities. ..'^ . <^ 

. ■ / ^. ■ . - / ' 

la a result of thu^ review of the literature,^ materials related ta 
leaij^rship training were 'obtained and reviewed to identify the im^^ortant 
ski/ils a^d functions of leaders and group memb.eys. TJiese skills a:^ fu»c— ^ 
Mons were then independently "categorized into broad topical areas b^ the 
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project staff . The Stogdlll (197^, p. 93) summary of factor j^alytic ^ 

studies involving leadership was especially helpf til in determining these 

broad topical arcj^as. The ^visory committee of 10' vocational teachers 

and youth group members alsg helped determine the broad topical areas. 

The result of this oat9gorizati on process* was the formulation of the > 

^ following thirteen areas of leader and group member ^ills ;> 

, 1. Introduction to Leadership 

^2. Planning and initiating - ' , ' 

^ 3. Parliamentary Procedure 

k. Developing group goals ^^ • ' 

5. Levels of leadership in a group 

6. Skills of a groijp leader 
7- PerBonalv chkractexistics of a group leader - 
8. Skills df^ a group member ' , ' 

' '9. "Developing group cohesiveness . ^ ' . 

' 10. Effective committees 

Jl. Communication skills • • 

^ ?^ ■ ' ' . ■ 

12. Internal operations of a group , . . \ . 

/ 13. Outcomes of leadership ' 

For each . of these thirteen eireas ,of leader and grJbup member skills, ' 

a sepeu?ate "thrfee-stage %e£^dersh±p unit" was "developed . The. st6ps in- . ^ 

vo^ed in teaching a three-stage leadershi,p unit are described in" the ipre- 

face to the teacher manual (see Appendix G) . The reactions of the pro- 

^ject advise^ committee to the leadership vnits were favorable. Conse- 

quei^tly,) the staff began -the pilot- testing and field- testing' phases of 

thefprdfleet. 

. Sample . Pilot- testing was done in two phases. Firsts, several units 
were taught in ,3 classrooms enrolling junior and senior Mgh school 
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students ^ • Secoad, m6^t x>f the unite were used at a two-d«^ leadership ' 
coilference with 7^ youth- group 6f fleers parti eiphting.. ^ ^ > . 

' The' field- test sample initially consiated of five classrooms repre- 
sentlng each of .alx youtJh* group organiMtions for a total of 30 class- 
rooms^ .However, data from only 2k classrooms bto reported here — two 
teachers changed jobs during the field tes^by^hree teachers had not yet 
.retur^e^ their posttests, and one teacher enxjountered vocabulary problen^s 
in teaching the material to freshma^ and chose not ^to complete the field 
test. Vocabulary problems were' noi reporte^ by the other teachers who ' ' 
taught mostly junior and senior schgol students. These 2k class- ' 

rooms enrolled 550 junior andr senior high school s*tudents. Additional ^ 
characteristics of the samples, are outlined in tKe informatioii sheet 
presented as^ Appendix A* 

^ Pilot Testing* Units t, 2, and k ifere tried out in three high 

school classrooms to determine whether or. not the Jhree Stage Model worked 
well in a vocational education, setting. Reactions from ,te&.chers, students*, 
arid obi^e;r*vers indicated that the Three-Stage- Model, as implemented in the ^ ^ 
leadership units, worked well in- the vocational education setting. 

The /second round of pilot^testing ,involved*a two-day leadership .con- \ 

ference held at the Xrafalgar youth camp near Indianapolis, Indffena. The ^ 

* . ^ * ' ' ^* ^ 

7*^ participants were divided intp small groups and each participant* tried 
out khat of the 13-units. Table' 1 (pleaSQ note^that tables are presented 
at the end of the^report) presents the"^ results of a 20-item evaluation of ^ the 
leadership workshop. The ratings were generally very positive ai^i egpldenced 
"the etffectiveneeiS.'of the leadership, units. Jt was therefore concluded | ,' 
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Vl»om '£hV pilot testing that the units were generally effective am were 

reaijy j|pbe formally field- tested. On the basis of infortnation gained 

frpm^the pilot tests y'^tthe materials were reviSTed somewhat in prepaij^ation 

for , thy field teat. ' , *' . / , V- ^ 

. Fi^ld-Test. Design . The formal fi^ld test ^consisted of a pretest- , 

postte8t,\^control-group design. The procedures f^ the xi eld, test are 

presented as timelines ii? Figures 1 and 2* In order to lnl3ure th§ fjijl 

coopei;ation of the control group In the qtudyi the teachers in group two 

were ; Informed that althouigh they would serve ^aa" the control group while 

group one trj.eci out. the units, they would be given the opportunity to 

ti*y t>ut- the Units, aifter they^ had administered the pretests and posttests ^ 

to their^ classes.' \ ' 

. The 30 teachers: wha participated in the field test had be$n recommended 

' \' \ ' ' • . ^ > 

"tS^^^s by our project iAo&.tor. Aft^ injuring t&e cooperation of "^ese 

. ,■ • ' V, ^ 

teachera, they were randomly ^ assigned to the experimental an^ control . 

groups as shown inTlgure 3» Because of ^ticip^ted variation in the 

amount of /previous leaaei;shlp training occurring among the six youth or- 

ganizatioi^jp/ youth organizations served' as a blocking factor. Accordingly, 

within, ea'ph organization, three teachers were randomly assigned to the 

experimental group , and two teachers wer^ randomly assigned to the- control 

- ■ " ■ ■ - ■ ■• ■ '^^ 

group. 'Each experlmentfiLL tea^oher was alsp randomly, assigned to teach a 
block, of A units — either units l,^,if,5, or units 6,7,8,9 or .units .10,11, 
12,13» (Tlnlt 3> PoJ^liamentary Proceciure, wap not f ield- tested Jfcirmally ^ \ 

-because some organizations . are ,nbt concerned with this topip.) Tbe ', 

' ■' . %L ■ .' ' " .' • ■ " ' ' 

field teftt design thus insured that 1^ leadership units were tested in 
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ole^ssrooms reprepenting each the f dHowing six. vocational youth groups v- 
DECA, FPA, FHA,, O^k, VICA, and ICE. . i 

Fi^lH-^Test Workshop , The field- test Resign and the apprQprlate use' 
of the thr^e-stage\leadershif/ tixxits Was explained to the field-test teachers 
at a one-^ay workshi|p at whibh classroola iD[Uantities of the pretests and . 
leaders^p units werV- distributed. Teachers who could not attend th^ 
Workshop were "informed of the' field- test procedures Iqr mail and a tele- 
phone conversation. Although the control teacdiQrs attended the field- 
test workshop, they were not gd^ven classroom quantities of the units at\ - 
the field-test*workshop. This was done ibo insure that they would not 
use the leadership materials before administering "toje postt^ts. 
X Instruments . Instruments of a. formative and 'gummfet^ive" nature were 
employed in the field test. The formative evaluation instrument consisted 
of the teacher log shown in Appendix B. The experimental teachers lused 
this log to destsribe how they actualljr taught the leadership units. 

Sximiaative evaluation* instruments wears designed to . assess-' components 
of each si^ge of the Thr^ee^Stage Model. First, i». content mastery .test 
' (see Appendix C) measured how much Ipiowledge was ^acquired dt Stage One 
of the leadership^ units .\ Secohd, teacher ratings of leadership (^8ee 
Appendix D) arid self-reported ratings of> leadership (using the same items - 
as shown in Appen^x D) were '^gathered as tome indrcati6n>6f ihe amount 
of leadership skills a<5quired as a Result of Stag^ Two of the leadership 
units. Third, responses to the Ideal Leader Behavior Description 
Questionnaire (see Appendix were gathered as an indication "of the 
atti tudinal and person^ releva^tce effects df ^ Stage' Three of the leader-^ 



Statlstlcai Analysis > \^ Two^ basic typ^s of analyses were performea- 
,The Cirsf .type of analysis eat ed. Individual cla^sfodms as tfie Unit of ^ 
f analysis. This was done because classrooms, not Indiyldu^l stj^dehts, 

had been randomly assigned to \ the experimental and Control groups. 

'\ \ ^ ^ ^ " ■ '■ .\ 

0 TM second type of analyslsl treated the 'individual flftud^t as the 

unit of analysis^ 0ne reason ror ^^vi% so was that the ln!^luetice. of a 

particular classrooni teacher was lessened by the f actthat;^ tl^e instruction 

^^"was irtdlviduftllzed at Stages '6ne ai^ Three of eacji unit. Tl^e restilts of 

" the^two types of Analyses can be' expected to be v^ry similar. Using the 

4 - . . 

Student- as tj^.-i^i\it of analy^ is a somewhat less conservative proce- 



One-way analyses' pf cbvariance /(t?l.th the. control-experimental dlmen- 
-«ion as thV iiidependentv variable aftid pretests as the covariate) w?re per- 
'formed' tor thd- content mastery test, and for the Id6al Leader Behavior 
Description Questionnaire . ^ Initially, the class m'ejgtn'^was use^ as the 

unit of analysis Sex was introduced^ as an independent variable yheii the 

- , • - ■ \ ^> ■• ■ ' — ^- . 

individual student was used as the ifnit of analysis. Essentially the same 
analysed were done for the teacher ratings , of le^adership and the self 
reports of leadership', with Xl^ exception that there were no covariates 
(in the forj5 of pretests) available" fdr these variables. 
. RESULTS 
Formative Evaluation . The rationale for including fotmative evalua- 
tion in the field test t^as to identify ways that the leadership units 
could be.improved.. Table 2 presents the formative evaluation results 
fpr each of the units. 'The comments in Table 2 are verbatim statements 



\ 



\ 



ERIC 



• 1 

-^ihat .the fifeld-test t|^achers expressed In the logs they kept while teach- . \' 
Ing each unit. Generyily, the conmients 'are quite favorable. Any short- 
cbmillgs -merttioned/6y teachers are being corrected iti the final revision 
of the units/ 'Several teachfers 'noted that' ir^a&- dllf f icultrto find enough 
classroom tim^ available to teach unit© wfthout interruption. This indi- 
cates that it may be advisable to package the Units Individually, so that ^ 
teachers are able to choose one unit at a time. ' 

Whereas tht formative evaluation of the ff eld test was designed to 

x ■ ^ ■ ■ 

' \ • ■ ' 

docunient ways to improve the leadership units, the summative/' evaluation 
was designed to answer the (question "Was the fieXd tent successful?" Sum- 
mative results are presented for each of the three stages. 



Summative Evaluation of Stage 'One . The overall. 



goal of Stage dne 



of each unit was to teach students factual. infbrmatioi[i about- leadership 
skills. During Stage One^o^ each unit, stpdents Iffflividually read mater- 
ials about leaderslhip. Thus, the appropriate t|dst of the effectiveness 



of this reading was to test student recall of Specific factual material 

■* ' ► ' ' ■ , * 

u^ing a content mastery test. .y^. \, ' ^ ^ r * 

Tables 3, A, and- 5 giye the summsftive results regarding the impact 
of >Stage One across the -iZj^^leaiJ^^^ The dependent variable was 



the class mean scbre on the. content nmsU 



iosttest (see Appendix C) . 



The independent variable was the ^corttrol-experlmentai group factor , aad 

the covariate was the ^IJontent ml^stery pretest.- Tables S., 4, and 5 indi 

cate that the experimental ^roup mastered signifi<;^n1fly moire ^actu^ leM 

' " « ■■ • ' 

ership iiif ormation tkto l^e control groujp. 

' Tables\6, 7, and 8 present essentially the sa|me 



''\ , ' ported J.TI Tables 3; 4, and 5, except that in,dividujal 



analyses as those re-*, 
student scores were. 



\ 



used as the unit of. Analysis; The effect of sex was also Introduced as . 
an Independent (or classification) variable In these tables. Tables 6,' 
7, .attd B reveal that the experimental group mastered significantly more * - 
factual leaderaliip. ma,terlal Tihan the contfQr"gr^?up'. One would anticipate 
this f Indlngl', since the more 'conservative analyses (based on the cla^s • 

■ . - * ■ • - l ■ ■" ■ . 

means asV,eporl:ed In Tables 3^ 4,.^nd^5) aj^o Indicated a significant 
effect due to, studying the leadership materialist There were no slgnlfl- - 

r- ^ t . ■ ' ' •■ ' 

.catat Inteisactloos at stage One. • 

' Concerning the role of seXp T^les 6, 7, at^d 8 Indicate that female 
students jcnew is^gnlfleantly more/factual leadersl^p matetlal than male . 
studetlts for units loT^l^ tiz/^aftd' 13* This \^*Mttue regardless'^of whether 

^ « • - ' ' > y 

maled or females^ Wipre In^^e experimental or control groups. There was 
no significant sex effedt for units one to nine. The significant effect 
due to sex fo]r unit ^ 1,0,. 11, 12, apd 13 probably reflects J|reater reading 
skill on the p^rt *of» femaj.e students. It does n,ot seem to he tUfed/ to thfe 

^leadership materials, -sinc^ there was no Interaction of sex with the exper- 

\ , ■ ■ * ' --t' i . ■ ■ "t 

ime^y:al-control group fa,ctor. , ' 

Fromlfrables 3.. through 8, It was concluded that the 12 lea^^rshlp 
inlta- were^ effective at Stage One betatise students wl\o studle^ the mater- 
ials (tlifev^xp^rlm^tal groiif))^ mastered ^significantly more factual leader- 
ship Information than students who did not study the materials (the con- 

. . ' ' v I , • . ; ^ V ./ 

trol group). \ ' * 

Summatlve Evaluatloiuof Stage Two . The overall* In^ruqtlonal goal . 
for Stage Two of each\ unit was to teach students to^ apply ^ analyzeTj anil 

• • V ' ■ \ . '\ ■■ ■ i ■ . ' / "■ ■ 

evaluate the leadership knowledge they had learned In Stage One of "each - ' 
unit. During Sijiage Jwb of eactt-ufxlTt , students ^ire Irjifolved . In ^fi^ll-, group 



simulations or work proje<its. Hence the appropriate te3t af the effective-^ 



neds of , this type of learning was to obtain ratings of student leadership. ^ 
Leadership ratings were therefore obtained from the teachers^ and the stu- 
dents themselves were aske<iL to describe their leadership perf orniance. Project 
limitation© -of time and budget precluded the use of peer ratings >or obser,ya- 
-tlonal techniques. '\ ^ . , 

Tables 9 through 14 present the summatlve resu-J.ts concerning the Impact 
of Stage Two act'oss the 12 leadership units. The dependent varlable^for 
Tables 9 through 13 was the teach^'s rating of student 4eadership (see 
A^ppendlx D) . Th6 independent variables were sex ^t^d the experimefltal-^ , 
control group factor. ' « ' ^ ( ^. ' 

The ' Mai<or f inding* revealed in Tables 9 through 13 was that students 

, ■ ' • . »^ . 

in the expeijimental feroup 'generally received higher^ leadetship ratings 
that students in the cqntrol "group. . The >expjerimental group scored signi-. 
fl'cantly (p = .001) higher than the control group for the le^adership rat^ 
fng item reported in Table 10 (This student 16 gpoii at Inltljatlng. or start- . 
Ing a group activity.). The experimental group alsosscored higher (p « .lO) 
than the control group for the^. leader ship rating report ed in Table 9 (When 
this student suggests an idea, the othjer '•class members usually agree . ) 
and|in Table 11 (This student^s .a class leader/). Howevero^ the* control 
group scored significantly (p = .05) higher than the experimental group 
for the leadership rating reported in Table 12 (This student likes to clioose 

m^bers f 6r. a t^ik). There were.no sigjiif leant jiifferences for the lead- 

1 ^ , } ' 

ership rating repdrted in Table 13 (Tfiis student likefe to be thfe- spokesman 

for a ,groUp.). Thfexe^were no significant Interactions and no significant 

■ ... ^ - / f, . ■ • 

effects due to sex. / ^ 



l^us, Tables 9 ^through 13 indicate that students irf the experitiifental 
group were rated higher tHan the control group'^on tJiree of the five 'leader- 
ship i^ems. * ' ^ \^ ' ' 

Results for st^ud^nt self-reported leadership are shown in Table 14. 
The dependent variable in Table l4 was the sum of student sel.f -reported 
rating? 'f or the same five itemg that are shown l^n Appendix D. Table 14 
indicates that there were no significant' main effects due to sex, and the 

. • ^ • f • I- 

experimental-group factor. , | . * 

'On the basis of the teachers ratings of student leadership, it was 
concluded that the 12' J.eadership units were effective at St^e Two be- 
cause students who participated in the small group simulations (the experi- 
mental group) received gener^ally higher ratings of their leadrftship abill?ty 
|than students in the control g*r:oup. It was therefore C0n\:luded that the 
overall instructional goal .of Sjtag| Two of the units had been accomplished 
'because the teacher ratings of leadership were evidence that sljudents had 
learned tb apply the leadership knowledge they had learned in Stage One 
of each unit. . ■ \ 

Summagive Evaluation of Stage Three . Tables 15 through X8 present 

/ • ' I , ' ' ' , 

the summa,tiv^^r(6sults regarding the impact of Stage Three- across the 12 - 

/ . ^ ^ 

leader$hd.p units. The dependent ^variables involved in these tables are 
t\^jp scales fcrom the Ideal Leader Behavior^ Description Questionnaire . ^ . , 
the scales' are called consider at l<in and initiating action. Consideration 
referis to a*^ person -oriented ideal leader, whereas initiating action :^e.- 
fleets a task-oriented ideal leader. These scaj.es were selected to mea- 
sure' the attitudinal effects produced by Stage Three of .the leadership., 
ynits. " / . * • 



Tables 15 and 17 'indicate that the experimental group scored signiJi- 
cantly higher on consideration- than the control group., using class means 
and individual scores respectively. Oh th/e other hand, Ta^es 1/6 and 18 
sh©>7 t:hat there were no significant* difierexices between the experimental 
and control groups^ on initiating action, regardless of the unit of analy- 
sls.^ Thus the effect of Stage Three was to make students who studied the 
units view a considerate (or person-orlentfed) le;^der Sls ideal. This would 
be expected since several of the J.n(iividual projects in Stage. Three of 
• the units related to interpersonal aspects "^f leadership^ The impact of 
the social 'interaction occurring in^ Stage Two^of each unit probably also 
c<antributed to the sign ant 1 effect i^jtvolving consideration. 

■ V ! i ' • ' : . ■ ; ' ■ 

. Siiiiiniary . The summatlve e\|aluation findings *for Stages One, Two, and 

Thre^ are summarized in' Tablfe Jl9 . . Table 19 shows where significant effects 

>» /..'.■ •'»' ■. ' . ■ , * , . ' ■ • ' 

occurred in Tables 3 through .18. „, . " ' ' 

For Stage One, ^ Table 19 sJhows that students Who studied the pleader- ' 

ship" materials jnast^red signif icaciitly more factual information than stu- 

dqnts in the control groii^),. '^is was true for all leadership units, re- 

gairdless of whether the cla^s mean or the individual, student score was 

the tmit o^-analysis. TMs^ Stage OnS of ^ each, unit was. sugcfessful in 

. accomplishing" its goal \^ the teaching of b^sic information -and, knowledge 

concerning leadership, skills. '\ . t r ^ 

^ For Stage Two, Table 19 shows that studetits .who participated iri .the- . 
■ ■ » . ^ - I ^ X' 

small group simulations received generally higher ratiags df leadership 

•* ■ ' ■ ^ ■ ' ^ 

than students in the control group. ' There was no significant 4iffe'rence 

between the experimental and control groups with respect to seIf-rep3D;rted 

leadership ab i^ty^^^^x^t^ each unit was judged successful in a- 

chievixi'g its instructional goal — teaching students to apply and integrate 



^the leadership, knowlectee obtfi^ir\ed ' at Stage X)lie. / — ^ 

For Sta^e Three, Table 19 show^^ that students who studied- the leader- J 

ship materials viewed «fe* ideal leader as being more considerate than 

did students ill* the /<^nti*ol group, istudents in the experimentar and con- . 

trdl groups^ did ^t differ significantly ^,in their Attitudes "concerning * 

the importance/bf initiating action as a cTiaracteristic ' of the ideal 
/ , ■ * 

leader. Thu^s/Stage Three of each unit was successful In accomplishing 

its /gofel 4- Relating leadership -knowledge and skills to personal attitudes 

. / ■ . . i * 

concejmipg leadership. . * ' ^ . ^ 

^ / On the basis of the restats for Stages One, Two, and TKree of each - ' 
, unit^ jL.t was concluded^ that .the leader sfiap tmits, were successfu;^,^ Studjfnts 
l^p'ned basic knowledge of leadership skills^, they applied this knowledge 
about leadership in small group prbjects, epid they .develt)p0d personal 
-felevance for leadership^ in their liveSi via individual projects. The 
redactions -of the field test teachers alsordocumented- the general success 
of the three-stage Readership units apd ^provided suggestions for im- 
proving tl>4 materials . ^ ^ The suggestions of the field- test teachers are 



LcJi o 

units/ ' • ^ ^ . / , . ^ . 



being incorporated , into the final relJlsiot of the three-stag^ leadership. 



5. 'The three^stage leadership imits can bemused effectiv'ely by such 



• CONCLUSIONS, AND ^IffiOOMMENDATlONS ■ , 

, . r J ■ ., , , . 

Based on the results of this project, the following conclusions axe 
justified: \ ■ / • . - , - * 

1. ' The project objectives (listed ort page 3) were accomplished. . 

2. The three-MAge leaderships units were effective in teaching * 
basic kiiowledge about^ leadership s^lis* , ' ^ 1 

3» The thr^e-&j^ge leadership units were effective iij structuring* 
the ap]^licatit5Jl of leadership skills. ^ 

• ■■' ' ' " >«>>. • 

The three-stage leadership units^ were leffective in assis'^ing 

students to form attitudes and per«6na?l relevance toward 4ead- 

ersttip skiHa. 

■ / ^ ! ■' - f 

, ' 5 . ' The three^s 

v^cation^ youth yrgan^ations- as DECA, FFA, OEA, VICA, and ICE 

// Success of the Three-Sta/e Model The results of this- project sug- 

gest that the Three-Stage Model may be ideally suited'^ to vocatipiial ecjuca 

tion. This is because Stage Twa '^bi>' the mode 1/S true tiires; the application 

" ' ' '■/ ■ • ' ^ 

of knowledge concerning a topd^c and because so much of vocationcLL educa- 

I^on is concemed\rith the application of knowledge and skills. It is 

therefore likely- that, the Three-Stage Model can be used with.suceesa in " 

other ai:eas of vocational education. . ^ " \ 

Dissemination of Project Findings . The projed:b\staff has ^initiated 

efforts to disseminate the project fj^ndinga. One avenue ia- through the 

professional literature. A paper bas been presented at a professional' 

meeting by Howell and Richardscwa (1975 an article has been accepted' 

for publication (;RicKaxdson, Howell, & Hynes, 1975)* Two additional 

papers have been accepted for presentation at professional meeting^v ' 

and another , article (Feldhusen, Hynes & Richardson) has been submitted ' 



for possible publication. All of the writings, 'acknowledge Ijbhe support 
and assistance of' tKe Indiana Stale B<5ard of Vocationei^ & 'T()chnical 



Education. 



A second means of disseminating liroject findings wiil\be through 



the duplication and distribution of the iidits loy the Indj^^a; State Ilni- 
vjarsity -Cairraculim Mate^^ vLaborator^. - 

Future^AJse and Development of Pro.iect Materials « ' project -was^ 
fortunate fin rec^viilg funding for f pllqi^rrup /d^viel^W^^ actlvitiea. 
.The/puiT>03e of 'the folApw-up project is to^ystematically devel^ audol^- 
visuali materials* to,* increase the* effectiveness of tte/ leadership units'. 
Several of the fieljd-tetet te6.chefs, as well as men^bers of our adifirisory 
committee, suggeltad'4;hat the leadership materi&l^s woul^ be' more effective 
if supplemented with audiorvisuq^l materials 

Finally iv . the •fplloirLng three recpmmendations* pe metde -concerning .i^het; '\ 
future > use b£ ^the three-stage lelder ship tinits 

is suggested that the units be "pacicaged'* individually so' ,% 
V that teachers can pick ^n^t^^oose uni InHhis 

it-will be easier f or^ teacMrs' to schediile sufficient J: Ime, - . U 
^% ^ ^ *^#\^the teaching of^ one or two units alv a time, "withiout interrup- 
\tion. 

Disseminaiiori of the^ tliree-stage leadership units should be ^. 
supplemented by workshops demonstrating how to use the units. 
Several workshops* are plarined a^ follo>f-up project, 

^- ' and rVwould be advantageous to disseminate copies of the materials 
. ^ at theafe meetings. *, \ 

* 3. Additional uses. of. the Three Stage Model of Instruction in the 

* • a:tea of vocational education ,should« be invest4.gatec3^' One of th^ 

investigators,' for example, plans, to use the leadership units . 
tp supplement, a college course for futjire youth group^ advisors.. 



\ * 
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, FINAL EXPENDlTUis^: REPORT 



1 

Budgeted 



F/xp ended 



Balance 



Petsonnel 

Co'ntraqtual Services 



$696g 



Endln;? Balance 
Total 



\ 



6435.4 3 



(-79.98) 



11,974 



11,973. 25 



+ 532.^57 



5^ecr,etar la 1 


• .1400 


. 850. 


35^ 




65- 


I Computer . 


.0- -J 


250 






00 


J^rlnge Benefits ^ 


12 56 


1246. 


1^' 


+ 9. 


86 


Travel j 


4o6' 


• ;4'78. 


81 


- 78. 


81 


Sujipllea . * 


7(^0 


920. 


18^ 


t220. 


18 


Coinmunl cat Ions 


4 50 


235. 


59 


+ 214. 


41 


\ • ■ 

Project Production 


600 


IS^lfi. 


77. 


-946. 


7 7 


Pro j ect Eva luat lop 


200 


• 90. 


71 


' •■ ^ +109. 


29 


Totals ' ' • 


$11,974 


. -$'12,853. 


81 


» (- 79. 


98) 
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• ■ ■ ■ , / , / ' 

; LEADERSHlf' TRAINJNP PROJECT WORKSHOP EVALUATION 

■■ . . .■ / ■ I ■ . ■ ■ . . '. 

In order to /determ i no th0 effectiveness of- this leadership work- 
s^hop, we^d II\\keVyou to. answer^ a few questions. Respond 'to each question 
by marking your ;dnswer car d as , f.o I J pws : 

6 ' ' 5 = A =" S t rong I y agr ee • . . j 

4 = B = Agree** 
■ ^ 3 = C = ^^c5'.op I nJbn or l|ncertain 

, , 2 = D = Disagree,, l , * 

/I = F • Strongly di^sagTee 

- . ' . ^ ' ^ Wlean rati na» 



J . .The' group exercises are ba<^ed upQf> rea I i st i c situations^ ^ 4,3 

2V* The' group, exerc i ses provided fph a realistic learning , 

experience. ' ' ^ 1 >, - '4,5 

3, JfyB jgroup exer c I ses we re clear and easily understood. 5.7 

» 4 Workshop participants showed a high de-qre^* o-f interest 

In the group exercises. " * * , 4,2 

^. ,The group exercise^ were ddminated by t^e workshop \, 

I n st njct I on a I team. ^ 1.7 

6., Participants were actively invotved in the groups*/ ' \ 

exerc/se. r * 4 4 

/ ^ ' ' ' " 

7. AS: a part I c f pa nt , k wo'u Id recommend that these mater i aj s ' . 

^ be used in future leadership woVksh(^ps. ^ * 4^6 

&. The works.hop i nstruct i on*a f** team was^' courteous and well-. 

v' po i sed . . ' , - ^' . * , , \ 

9. The workshop i ns.tr uc t i on a I team was enthusiastic. ^ '4.2 

10.- The workshops I nstruct iT>na I team demo^nstr a ted that they 

Had mastered the group exercises, " ^ '3.9 

tl.* Th-e wbr1<shop team was adequately pfepaV'ed. : 4.5 

12. The worksljop te^ was or'gaQized. 4,4 

13. Th4 worksf^op team h and I ed u na n t i c i pated situations well., 4.0* 

14. The instructions for , the group ej<ercises were cl^ar. 3.3 

15. the woirkshop /team encouraged „act i ve participation.^ 4.5 

16. Tiiere was sufficient t i mi9 to* ex am i ne the materials. 3.0 

17. There should have been more oppor-^unity to ask questions^ 2.4 

18. The presrfentatTons by the leader w^re too long,, ' 2.0^ 

19. The wprlJshcrp achieved the qoals it*set out to achieve. . 4.1 

20. I learned'a jot about leadership as a result of the . 4.6 
workshop. ' * 

^Ratings were gathered from'^74 workshop part i c Tpan ts , 

erIc • ■ .2a i 



' . . . • , ' FORM/VTIVt^ RVALUATION REf?ULTS 

UNIT 1 '- INTR6T)ljrCTI0N TO I.FADFR'^HIP ' 

One t^^wrhpr nated tho following..^ ! ' , * 

I. Parts of unit used (exanrple f?lG, GIG, PIP):- ^ . ^ 
All of -Shein - this unit wajs especially helpful. Even though 

we'hnd t?leGted officers in the bei3;inning of^ the year. 1 had every ' 
' . student, in zhe room give *a campaign speech fpr a particular office, 

I Tear^ied fjrom then as there were "seine I did not expect to come 

■'I V ^ ■ > • 

thru .-as they..44d. ' • . 

«. ■ ' ^ ^- ■ ^ ..... > 

II. Extra (references 'used! by studwtiS: 

'-'^ 

I had the students tell what kind, of **leadqr their boss • , ^ 
was - giving specif ip examples to back up^ why they said what 
they \3id having them observe their boss very^,.,c4refully during 
this period. ^ ' . ^ 

III. Materials most useful:^ ^ ^ 

All of the units - p had .students ^eval^ate iliemselves and 

determine areas in their lifer where they h^d been' leaders./ . 

IV. Weak points: \ ^ j 

' » ' ^' ^' ^ * ' ' - . ' 

T^ne that I cou^d §ee. I plan to use this Very plah as a 

.teaching a^d next year when we' have class elections. ^> 

AnothQf teacher said the following. - ^ 
. Itl. Materials most useful: • \. ' 

GIG Mock Ciass Election^ . . • 

' ' ' ' i 

* IV . Weak points : ^ , ^ ^ 

Not enough time to cover this unit in a- machine shop class 

UIJ IT 2 - PLANNING AND INITIATING . * . . ^ 

One teacher said the following: / / H 

I. Parts of unit used (example SIG, GIG, PIP): ' 

-All of them - This unit fell at a perfect time because they ROt 
: a lot of lactcral. experience ' planning their hqmecoming oar , etic. Jt^ 

made them morevav/ar^ "b:^ how it Is when students don't follow through' 
/ their plans. 



. il. Extra ^'eferences used by students: ^ 

r/one except wh?Lt we were w(j)rklhg^ Kith - on the name gjaae, 
I did**not u^e the^name as the directions suggested because thQy 
kn^ one another. I had each student tell, 2 things agouti him-- 
self & each student had to r^epeat each and udd.to the^th^r.s down 
th,e line. T had P. groups & one observed while tl}e other ^s 

trying £o remember > each item 'about a person dowrivthe line. i 

. ' : .s' . . * \ " ■ , ' 

III. Materials most usefulr t - 

The ^ students had stationery orders to deliver & collect. 

' They rela^ted- their planning & i/iitiating to Vhat they were doing 

in their sales , projects . They soon f ound .out thai plans ha,Ye 

to be altered & ad,iustcd at times - as was the case with pur. 

Purdue Project when we had to delay it. ' 

TV. Weak points': ' \ * * v „ ^ - 

We had ^o many interi:upti^ons during this unit we had 

' 'Stationery deliveries 3 days in a*.raw v/hich had to*" be taken 

c&re of. The time uced up for collecting money and working 

with our sales prgjccts cut dqwn on time each ^ay for the t^e^sting 

- therefore I. 'had to go a two week perio<3 to gqt it cove^ed•^ We * 

qlso had. Hopccomip^^ during this time and students hap to use • 

some time for car deocrationn . ' - 

Another teacher said the following,: > 

■TII, Materials most useful: ' , . ' " ^ 

•Mock Meeting and Name Gapi^ * ^ ' ' ^ 

. IV. Weak po^rlts: rioa^- - / ' */ ' 

Cri^ -tfeacher\said^that.y . ^ . " ^ . 

III. Ma^terials most useful,: k ' ^ ^ ' 

* The; NASA exercise' claused sqine- thiriking' by the group they 
2 " could see h<5fw important it was^ to reacH a d.ec^sion^they all 

couldh live l^y lalfer. . • . . ^ ^ . 

IV;* weak points \ ^ " , ^ - 

Durirfg this utiit^vre-had our DfeCA i^nitiatiori lo/8/75s banquet 
vmich, took time fdfr planning. , We* also had 'a youth conference 
scheduled as . Hagerstoym lo/lU/75. pn 10/l5/75' we had ^district 
• officers ^election. With ao these activities- it made more 



interruptions while trying W cover the unit. 



Another teachet said. . . , • " ^ 

» ^- ' ', ■ 

III. r^aterials most useful: , * ' * 

^ Planning Club Activities ( ' 

- \ \. msi^ Exercise 
J IV. Weak 'points: > 

' -Is* enough time for a Machine shop jirpgram to Justify' ^ 

Ihr a day for \ w^eKs^ ^ . , 

UIHT !5 ' LEVtiLS OF^ LEADERSHIP IN A GROUP 
One teacher 'stated the f ollovring. . . 

III. Materials mdst useful: , . "^>.^ \ 

Ihe Africa Enterpcrise Vas good. I could tell how close 
the students were reading. They did quite well at fi'gurlng | 
this one out." - " T 

rv. "Weak points: * i 

* During this- unit we had 2 days off for teacher conference days 
plus one day that ^ I left for Mexico City for Pan Amea^ican games. 
' ^nother^day our District president wanted to speak t\Dtheyciaj5s 
whidh took the whole period . I feel that I did not give it 
, the proper* time. When we worlfed on 'it everything was sw^ll, 
»^ <but trying 'to get thru the h uniti with all the ^rinterruptions ^ 
I ha^ *and trying to not go any more than I had to, off your time 
schedule it really did not* give me much time. ' 

The project is. too good to rush thru. It would have been 
X^possil^le to cover if units^ in k weeks and 4b i^t justice even 
^ without interruptions. 

UIIIT 6 - SKILLS OF GRQt^ LEADER 
One teacher said.... 
. * III. Materials most useful: 

Leader skills (Basic Informatifon Summary) 
IV. Wedk,<5oints : 

Poor priiH<-not ^f ault of info itself. 
. ' I believe tea^h^ could subst^^tute a bette^ subject fq 

brains torxn. 

Another teacher said.;. \' ' 

Unifcv required approximately 2|r hours class t me \^ 
nr.' Materials most useful: - , » .-^ ^ 

' ^ Small group material., ; > 




9. 



/ TV\ Weak , points: 

Too much material to read. Class disctflssion bf inateriaX 
AV presentations, etc, , woul^ be most helpful in helping students 
learn, . 
Another ^teacher explained that the class... \ \ 

Completed SIG and pass/ed out pages on Leadership Skills, Discussed 
Sia materials and gave mastery ^ui^ - Av, 3.55 out of l| . \ Changed the . 

f : I . ' - ^ ■ ■ / \ , 

Brainstorming topic to "}Io\^ could our cha]|6ter Achievement Point System 
be J.i^proved.?** Followed remainder of^GIG procedure and added a . - 
discussion -question to Up.; *7'page VI - 6 '*How -does your ability to 
/^enejrate ideas ^in a small /5roup'Compeire with your ability to generate ' 
.ideas in a lar^e^ group,? V/ould you feel more or less inhibited?"- 
On the 'PIP part, instead of writing it out on a half -a sheet of pai)erj 
v/e discussed it as. il class. 
AnotWr teacher noted that..; V 
' if I. Ma;terials most useful: ^ 

GI^^ — A^ainstorminfr ^aetlV^^ ^ * . , 

IV. Weak "Dointsf 

Students would try to"" get by without doing the required reading. 
It di(J riot hold^theiT attention especially the SJG ex,ercises. 

'Sri^ents could answer the Mastery Quiz but still not be able 
to recall ;Nwhat they vrere supposed^ to learn from the unit. 



' Oi aT 7 FERSOML NpH/tRACTERISTICS OF A GROUP LEADER 
One voacher said. 

IV: Weak poirits: 

None, second i^j^t cnjbyed un4t. ' ' 
Another teacher said. , . - 

III. Materials most useful: 
. " Small* fqroup^ material, - . , 

IV, Wea^ points: 

" J^ixi - too much material to read. ■ ^ 

Another teacher noted.., • • . * 

^^^rv. Weak points; . r^y - ; 

Students painted out that the left maj:*gin in the booklet^ 
IS pot w icfe^ enough - part^of the material is folded under and it 
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, is * imppsslb^ir'^ ^ead unclear booklet if taken apaxt* (and that • - 
dan be dangerous • *they may misplace soooae pages) 

Still another tfeach^i? rioted;.". ^ - ' - 

it* ■ * • • 

lil. Materials most useful: . ' . 

Case Studiels w^re very helpful, ^ ^ , 
IV. Weak points: ^ 
' Believe some f iljnstrips or tapes might be*4ielpful 
Another teacher noted . . . 

.IV. t^eak .points : . ' ^ 

Seyeral typograiDhical errors, • especially "Qualities* of \ 
Leaif^p" teadine (line no. U) . . ' - ' ^ V 

l^ljT 8 - gi^ILLS OF -A GROUP MEM^gt^ . . • . \ ' \ 

-One teachCT said... 

•IV. weak po^irfts: , 

Stu^ent^hesitar^t- to nojjiinate for leader sTiip roles. II had 
•^ to assure them .that I wotild npt allow others to see what t^ey 
/ ' 'wrote-^dbwft before they would. "Wt loose". Therefore, I could 

' n^t^ put -nomlDnations on the board. 
Araather teacher noted... ^ ' j « 

IV Weak points : ' * - * - • , ^ 

^VNames of categories on role nominations form are /dif f ereryb 
from names in the Group Leadership Skills Handout- ^ . / 
Another teacher nol^ed.^.. * . / 

.IV. Weak points: ' * 

Mastery quizi too short. ' 

TOIT 9 - DEVELOPING -GROUP COHESIVENESS 

One .teacher noted. . . ' - 

*iy. Weak points: ^ . ' 

K'one, most interesting unit to students. 

PIP left a little to be desired, the students were not quite 
'sure just what they were to wrj.te and found this very dull. 
•\nobhor teacher said the opposite... 
IV. Weak points: • 

Students didn't really get interested, altho, on-reading the 
pip's - I felt they were getting something out of it. 



Still another tisacher said. . . 

* III. *^ Materials mc?st usef ur: . ' ^ ' ' 

* . ' *■ if % '■ A ' ' 

. Felt the group activities were most b.enef icial/iiot only^.in 
helping, students learn to "work together and be a good group 
member btit itlso to get to 'know one another. 
And anq^er teacher said . . • ^ ^ 

III* Materials most useful-^ 

The $tudents se^ed to enjoy the activities in this unit. 



Ui:iT 10 ' EFFECTIVE C0MMIT^}'1E-^ — V • * ^ - ' 

One teacher said... <\ I 

111. Materials most useful:, - 

- They 4id an oiitstinding job ^wjlth the GIG and'^IS. section 
of this unit. Worthvfhile projects that they can use in the future 
came forth. .Excellent opportunity for the students. ^ 

IV. Weak points : 

■ ' "t . ^ ■ ■ - " ' . 

The PIP section did not interest them. . Perhaps ^a better , 

'& more interesting topic could* have been chosen.. It is hard 

i' to get motivated when homewor^is involved. 

Another teacher said... / • ^ 

I. Parts of ijnit used (example FSIG, GIG, iPIP): . j 

«IGn Used entire instructional activities suggested and gave, ^ 

quizks ana followed the suggestions prepared in the BIS hand- outs* 

incorporated in rC lass work. v 

GIG - HERO*meinbers actually followed the objectives in , 

* establishing the i975"76 program of work, since we were just 

organizing the clubs activities. ^ 

PIP - the instructi/I^nal activities were concerned with .the 

\ HERO progectsrboth- encounter and impact. \ Each class member developed 

an individualized project. An example of one iilass meiaber.*s project 

to be carried to completion, is Franklin High School'^ Retirement 

Luncheon honor in^the teacber/s.who have retired- Since the ne^ 

building was constructed. 

IV. We6lc points - V \ 

' Attempted tq^" teach too much^in top short a. "time, ^^ince I felt 

. ^ -^the need for dncoK^rating' HERO activities with the field testing 

project, we' real/y worked very hard to accomplisi^ the Chapter's 

goals / ■ ' / . ^ V ^ 



. .. W [ . 

-Ut:iT 11 - CbMMUNICATION SKILL-^ 



One teacher said... - . . * ^ 

Split class into. 2 groups & play Kcho game. Teacher served as 
an. observer & did no t^ take part in, the g^e; ??tudents seemed to enjoy 
the game & t^iey. seemed much more alert what" peopj^-e weiJ-e saying thpin 
they have tfeen. ^ , ^ ! 

Another teaqher said... 

IV. Weak points : : - . ' 

* • ■ • 

Vlf was the most difficult to coordinate so that it would 
be realistic. //2 in tlfie Instructional* Activities <j)f PIP was 
also difficult to get th^ interested in doing this section since 
J it related to family^ . < f 

Anothjer teacher notejd... 

IV. Weak points: v ^ 

They becajne too involved and wanted to ipend too many'clas 
hours on this unit. Rtudei)*^ mbstly^^apporeciMi^d ^the extra 
activities and applied learning to work situ^ions. 

l UlIIT 12 ~ lOTERN^L 01^ OF A GROUP „ ^ / ^ . 

Teachers tended tSi disagree in their copnents about this unit. 
One teacher said... ^ - . . ' 

III. -rjlaterials most useful: . ^ - ^ ' / ' 

.^They enjoyed the role Splaying and could "rea\iy get int6- it . 
ilit another teacher said*. . . 

IV. 1 Weak points: . / . 
, " Hidden agendas Jlil^ did not work well ei-1>her the HERO grmp 
The students' had not had experience in r©le playing arid were very 
unsecu;re5 therefpri, the Hidden Agendas II "rankings were poor. 



/ 



/ 



TJJIT 13 -'OUTCOME-^ OF LEADERSHIP . . . . ^ 

.One teacher commented that... / . > \ ^ 

HERO members were concei^yned with ^be amouYit oj^;. time devoted to .this 
rield test, ysince-they are all employed and some of the class members 
are interested in management they really became involved. 

Due to the fact tfee stu&^nts wanted to do so many activities in 

• ... . * . . 

3J-eu of the HERO ciub a lapse of time/ was necessary before we could 

/• , ^ ^ ' ' / / 
nrocress 'to the^next unit. / ^ \ u> 
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^ " This project proved ah- inceptive for the^HERO club to d^elap a 
•proj^gjn of work^^ early in the semester tlie projects for the 

V/e^^r ^ determine/ realistic soals and set priorities for individual 
'activi-ties-.of the members. ; , ' • 

Finally, one teacher sugcostedw. | • _ - \« 

Pr.esentation iTiat^^^^ should be wiuh methods other *H;han 

'\tl8?intain at least the some number lo^ group ^activities or add more 



\ 



Table" 3 



Stage One Content Mastery Pqsxtest 
For Units 1, 2, A, and 5 Uslnp Class>Means 



Source 



/ * . kdf ■ - MS . , F ' SlRnlf lca.nce 



Covar ia t,e 

Masterv ?rete8.r^^L 1 . 12. )7. ' % 01 




Mil in Ft feet 

' . Fxperltneiftal vs^ 1" ^"2^73 ^^ 29^35^ J - .001- 

■ V ' ■. ^Control ; ; ■ ^/V ■•■^^^ - . - ' 

Residual ' , ;/ 10 - J .^J&V . . .. 

Total ~ , li\ 6.T2 . ' * , 



/ 
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Table A , , 

Stage Qir^ Content Mastery .Posttest 
For Units 6, 7, 8\ 9 Using Clas;? Mc^ans 



7^ 



Source 



Covariate 

Mastery Pretest 



Main Effect 

Ejfperimental vs.^ 

■Resildua.H--/' ' / 

I * '' 

i ■ ■ ■ U 

Total. 



Gontrittl 



df 




MS 



100.82 



A 5' 



1.02 

,8.5A 



^ J. 



6.32 



Slg-filf Icance 

,4, 



IT 
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Table 



0. 



Stage One Content Mastery Postteat 
For. U rill 1 8 ,1, 2, 4, and 5 Using Individual Scores 



u 


,v .•'■\ 


4 
























Source 








MS 




significance 



Covarlate 

Mastery Pretest 

'Main Effects 

^ Experimental vs, 

V \ Control 

Respondent Sex 



637.06 



77,96 





Tafel* 7 . : 

• s 

Stage One Coi^tent Mastery Poatteat 
For Units 6» /» 8» and 9 Ua^ng Individual j Scdrea . 



\ 



S ource 

^^^^^ 

Covtfriate 
\ Mastery Ptetest 

. kal^i Effects _ 

Experimental vs. 

Control 
Respondent Sex 

Intecactlon ^ 

^ \ - ' 

Residual < 



df 



^ ^ Total 



\ ! 



1 . 

1 ' 

1 

250 
254 



MS 



1793.47 



i 356.43 / 
1 13.22^ 



2.06 

6:^7 
15.24 ' 



261.06 



51.88 
1.92 

.30 



Slgriif Icajnce 



.oai 



.001 
N.S. 

'N.S. 





Table 8 






Stage One 


Content 


Mastery 


Posttest 


\ 


For Unlta.lO, 11, 

• 

i 


12, and 


13 IVslng 


Indlvldilal 


Scorifis < 


Source v 


dr 

w 


MS 


■ \ 
F ■ 


Significance 


Covarlate 










Mastery flreteat 

: ^ 

Main Effects 


1 


1030.13 


131.57 


.001 










" R^per Ipe/ntal vs. , 
"'^^^Z' 'Control 
* RetponiW^^^^^Sex • * 


'1 * 

l l. - 


1 IDA ."85 
■ 60.69 


lAl.U 
7.75 


.001 
.01 


Interaction 


>^ 


\ 5. 2 A 


" .67^ 


N.S.' 


Re$ldual. 


. 215 


7.83 






Total . ' 


219 


17. A7 
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\ Table '9 ' ' 

Stage \Two Teacher Rating* #1 Uarlng Inilvldual ^core 



Source AL HI L Significance 

Main Effects c 

• . * 

Experimental vs^ 1 . 16.92 3.A7 .10 

Control 

Male V8. Female 1 6.79 1.39 N.S.« 

■ , ■ ■ • , v.* 

Interaction 1 ' .18 .04 . N.S. 

R^a/ldu«^l 466 4^88 

Tota't ' 469 4.89 ^ ' 

li • 

* Hating I^^tem: When Ithla student suggests an ldeii» the other class 



"1 




1 ' * »c ! 

ll:s^^^ ,^ — ^ — \ — . : , 


■\ - 


i , " ■ * 

*<■ 
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Table 16 



Stage Two Teacher Rating #2f Using Individual Scorea 



Souriee / 

Main Effecta 
Experimental 

Control 
Male vs. Female- 
Interaction 
ResidMal 
Total 




^ ^^^9^ing Item: This student is good at initiating or siar^^ljig a 



group activity. 



\ 



T>ble Ul 



^ ; stai?e Two Teacher Rating U9ln^ Individual Scdrei 



Source 



Main Effects 

Experlmei^tal vs. 

. , \ Control , 
Male vs." F^emaAis 



Interaction \ 

\ ■ 

Residual \ 
Tota^ 



\ 



df 

1 
1 
1 

4 66 
469 



«.71, 
.53 
.51 
3.88 
3.88 



F. > , * ' Sigpylflcance 

2.50, * . ■ . 10 
.14 ' N.S. 

/.13 ■ ' H.S. , 



Rating Item: This student 119 ^ class lead-fcr. 





Table 12 , 



tage Two Teacher Rating #4 Using Indlvl.dual Score 



Main Hffects 



Experimental vs. 

V* Control 
Mali vs. Female 

Interactldn 



1 
1 
1 

466 
4$9 



L 




MS 

21.64 
2.82 
1.74 
4.64 



F Slgnlf lc»n<^^ 

4.67 .05 

-.38 N.S/ \ 



nt likes to /choVse members for a team. 



Table 13 



^ Stage Two Teacher 


Rating 


>5 UAlng 


Individual 


1 

Score 


. — \ ^ 






• 
























Source \ 




MS 


F 


StRnlflcance 


«Maln Eihfects 




^ - 


; - 7 - 




Experimental vs. 


- 1 


.A5 




P N.S. 


Control 










Mal^ vs. Female 


1 


l.AO 


.28 


N.S. 


Interaction \^ 


1 


.01 


.002 


N.S. 


'Resldtial 


\A66 


A.9A 






Total 


a\69 


A. 92 







Rating Item: This student lyces to be the spokesman for the group 

\ ■ ■ 




Table lA 

5tage Two' Self-Reported Lcadcrahlp Ability 
Using IndlvidWl Scores 



/ 












Sbur ce 




df 


MS 


F 


Sisnif icahce 


Main Effects 










Experimental vs. 


1 


3.08 


1.67 


N.S.' 




Control 










Male 


vs. Female 




1.95 


1.06 


N.S. 


Interat:tioh 


1 


1.75 


.95 


N.S. 


Residua 


It . I- ..' ■ 


A63 


.1.8A 






' Total 

Kl 




A66 - 


1.85 

■1 , 


X- 



\ 



\ 




/ . 
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able 15 



Stage Three Results for Conatd^erat ion Poattest 

^ '. ■ . - ' ■ . # ^ 

Uslhg Cl^sa Means ' 



: • \ 



Source i 

. Covarlate 

Consideration Pretest 

Mkln Effect 

,E3teper imental vs 

Control 



df 



MS 



-F 




18 



20- 



.31.63 



31.61 



1.^5 
A. 92 



'.Sl gnlf l eange 
16.20 .001 ^ ^ 



16<i9 



.001 




/ 



/ 



\ Table 16 

Stage Three Results f of^Inltla ting Action Ppsttest 

ifsing c4ass Meahs 



Source • ' 

Covarlate^ 

Initiating Action 
Preterit 



df 



MS 



F 



9.13 



Significanc e 



^ ■ / 



.01 



' Main Effect 

Experimental vs. 

, ^ Control 

Residua 1 

-Tpiial 

\ 



18 

20 



3.37 

2.35 
3.36' 



.1.43 



' N.S. 
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Table 17 ' 

Stage* Three Jlestilts for Consideration Posttest 
Using Individual Scores' 



Sourp6 
■ J^^var late 



df 



MS 



•7 



S ignificance 



Consld^^ra tion Pretest 


I 


4641. 52" 


164. 


88 


^ Main Effect 










Experimental vs. 


1 


621.42 




97 


Control 










,\ Male vs. Female 


. 1 


, 77.66 

L 




75 


Interaction 




/. 35.11 




24 


Hesidu^l 


388 


28.29 






Total 


° 312 


'41.55 







.001 



.001 





Table 18 



Stage Three Results for Initiating Action Posttest 

Using Indivdduial Scores i 




> ■ » 



— Table i;r . . 

Summary, of Summatlve Result's 
' Class as Uplt 



Indlvld'ual as TJnlt 
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S't'age One- 

W • . _ V. 

Oriits 1 , 2,4/5 
. Unfts 6; 7, 8, 9 
.Units 10,, il, 12, 13 

Stage Tyd« ' 

Teacher Ratings * 
Persuasiveness-; 
I|iitl,atirig Group Activity 
Class Leader ^ 
^- . Choosing ' Team .fljafflbers 
, Sp.oke^an . f or Group 



Student 5elf Report 

Stage Thr^ee 

Cons-idexa tlbn^ - 
Initiating Action.' 



ititit 

p =;.io 
*** . 

- p 



ititic 



NS Jiot^^^t^eTficant 

S^grtif :^(cant at^P r 
** Significant ^atP - 
*** Significant at P - 
' Not calculated 




NS 




•r;^o cc 



FIELD-TEST TEA.CHERS 



DECA 



FFA 



FHA 



ORA 



VTCA 



ICE 



Fred Ifatix 
Anita "Schultz 
Philip Myers' 
Beth Clark 
Sue Parkinson 

Rill Ddvis " 
iohn Rodgers , 
Ron Hefty 

Ned Stump/Ed Hollls 
*Dale Butcher 

Betty Voland 
'Nfflricy Bolln 
*^3banna Smith 
Nancy Clem 
Betty Phllllpq 
Sally Carlthers 

• 

*Norma McKlnney 
Roberta Patmore 
Jertly Mills 
Ann Cummins 
Marldee Cutter 

Richard Sadenwater 
Paul Meyer 
Vic Doty 
Tom Pantos 
Philip^ Burket 

Ish Smlyh 
Bill Rlngo \ 
Boh Humphrey 
Tom Johnson 
Max Chambers 




1 
1 

2 
2 



Unite 
10 to 13 



6 to 9 
1 t o' 5 



\1 to 5 

^ to 9 

10 to 13 

10 to t3 

' 1 to 15 





6 


to 


9 


I 


1 


to 


5 


1 . 


6 


to 


9 


2 








2 








1 


10 


to 


13 


1 


6 


to 


9 


2 








1 


1 


to 


5 


1 


10 


to 


13 


2. 


> 






1 


1 


to 


5 


1 


\10 


to 


13 


1 


6 


to 


9 


2- 









*r<ferfer8 to IfVdVlsory Committee member 

7^1 
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INF0RMt\T10N SHEET 



Kind of Pro.lect ; (check one) 

1 Experimental 4 < Demonstration 

Developmental 5 Evaluative 

3 Pl.lot ' o Exemplary 

Population * * 

TYPE Nurabeys 

A Disadvantaged A ^ 

B Handicapped B • 

C Migrant q ' 

D Minority ' * " ^ p 

E Combination of the above , g 

F Other Vocational Youth Groups p 



GROUP* 

I' Pre-school * I ' 

2 Elemfent^ry 2 

3 Junior High School -3 

4 Hiddle\ School 4 - 

5 Senior High School 5 w/^ 
i Po8t.&eco«€j9ry^ -V v,^. , ^ 6 ^ 

7 . Adult ^ * , ^ • 

.3 UnivdYsity^ " . ' . 8 

9 Employe'^ 9 

10 Employee / * . lO 

11 Citizens 11 * . 

12 Parents 12 ■ ^ 

13 Combination of the above ] . 13 

a 

LOC^\LITY (check the one which encompasses the locality involved) 

a. National ' ^ ' a ^ 

b Skate \ * ' ' b ✓ 

c Region ' " , . c .> 

d District ^ . d 

e County ^ e 

f Area , , f 

g 'Community ' ' . , g ' 

h School Corporation (LEA) , h ^ 
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LEADERSHIP TRAINHra LOG 



School _ 
Week of 
Unit 




I Parts of unlfused (example SIO, GIG, PIP) 



Extra references used by students : 



III Materials most uaeftjl; 



IV Weak points: 
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^ ' " " APPENDIX C 

' ^ . CONTENT MASTERY TEST - • ' 

■ " / ■ ■ ■' ' ■ 

Leadership a^w pcrsonallty means that the leader Is 
A Cpood a t per t,^ I Ns , 
.B... Confident; humorous^ ond popular 
C. f^a ter f am II I as . ^ * " 

k D. ^The one' to got. thinqs go I nq 



2. 



' Lea der sh I p as a form of pers4iaslon moans that the ladder I 
A. Ablotoqetlotsoflaunhs 



B. *VeryactlvG 

C. Able to convince and Ins^plre 

D. Able to plan work . . ^ , 

3. Leadership a? a power rolatlon means that the leader, Is able 

■ to ' j : ^ ' . ^1 .. 

A. Change op I n I on 5_ " v - 

B. .P I an a hea d ^ . ^ ^ *v 
Q» I n terBC t wo II ' , 

D* Use a uthor i ty . ^ v 

4. readership as Inltiatlncf action and tpalntafninq structure means 
^ that the leader Is able to , ^ - 

A. Keep the group working- ^ ^ ' • 

* B. Keep the-group happy ^ ^ ' ' ♦ 

C. \2Tel I the group what to^ do 

D. .i nsp I re the r]roup 

5. The "per 5(i>na I - s i tuat i o nn r' explanation of H ea'dersh I p says that 



the ^ 

A. Per soina I 1 ty, o f tho leader determines the situation 

B. Sltu^tJ'on determines the personality of the leader 

C. Doth/ I eci^der personality and the situation arc Important 

D. Neit/her leader per 50 na I i t y no r the situation ar e I mporta n t 

■ % 

6. - Autocratic leadership modns that the leader ^ 

A. Allows the nrouo to d ecldo issues 
■ ' B. Dictates how to do -fhinns ^ * . " - 

C. Persuados How to do thlh-js 

D. 5eQks' input from th(? oroup, . 

7. ' The p'er^jon rpspo'nsiblo for the anepdie. Is the , 

A. Record inq secretary ' ^ ^ 

B. Committee chairman . ' ' 

* ClT Pa r H ament^^r i a n . " — ^ - 

D. President , I ■ ^ » ' - 

8. The committee respons^iblo for raising funds f^or ah organization 

i s the . t • ' , * , 

A, 'Service corr.mittec • ^ ^ 

Treasurer's c!ommittco - " s . 

C. Waysandmeanscommittee ,', 
p==a^ Social and recreational, cbmrtiitte^ 

, ■ ' . . -56-, , • . . ' • 
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A standing dommlttee Is one whl/eh ^ 

A. , Meets to\dIscuss the ''stanyds" the organization will take 
on- certain issues 

B. Funct I on s\ through the yoa^r 
.C. Funct I ons\throuqh the first two months 
D. None of th^ above 

Which of the fdl lowing elements of an agenda Is In the 
correct sequence? 

A. Previous miT\utes^ unfinished business, sta nd J ng tomm I tt ee 
reports 

B. Unf inished b^Iness, new b^HSi ness , ^tancj'Ing comm|tte© 
reports \* 

C. Special committee reports, ur>f I n1 shed bus I nefes, new business 



I 



All 



Begin planning a program of worH by 

A. Reviewing lastVyear's progranr of woi:k 

B. -Qlscussing prosfent^ needs -of the chapter ajnd commifnlty 

C. ExXoring other Acha pter programs of woitk ' 
the abov^\ 

A motion whl^ch t ake^ Vr/ecedenc'e over -the pending question and 
all other IteKs of business Is 

A. I ncf^denta I 

B. Main 

C. Pr I V I I eged 
Ma tn motion 

the' first detailed set (\f parliamentary rules ^and reg'ulatlons 
were developed by 

A. Henry Roberts 

B. John Henry 

C. Robert Henry 

In mak I ng'^ a' mot ion , a metnbter ' obta i ns the floor and^ Inty-oduces 
the proposal, by' using the w^ords 

A. I make a motion that 

B. I move the motion that. 
C*. I have an idea that 

D. I move t hat . . . 



Which one of thg followine^ prlniclples 
principle of parliamentary procedure'? 



^ I s 



not ^n Important 



A. 
B. 



-A definite and logical order of precedence govern? the 
I ntfvOduct I on and disposal of all motions 

Must' have a proper I y equ i pped meeting room to hold a meeting 
Par I i^amentary rules exist to help the orderly transaction 
of business and to promote cooperation and harmony 
The members may delegate duties and authority, but do 
retain the right to final decision. 
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16. 



17 



18. 



19: 



20. 



21 



22. 



A m.al n mot I on Is a motion to bring before a grou'pt any particular 
subject for the or6,ups decision. A main motion has what rank 
precedence . 1 

A . 7 1 * 

B. . I . . • \ 

D. 4 , ■ . \ • ' — 

A subsidiary motion is applied to other motions for the purpose 
of disposing of the motions., 'By nean^ of subsidiary motions, 
the original motion m^ay be modified, postponed or referred 
to committee. Which motion can a subsli d Iar>^ mpt ion apply to? ^ 

A. Sub^id I ary L • . • 

B. Pr i V i I eged 

C. Main 
,D. I nc i donta I 

Which of the fol lowing Is not a step Irt clarl fylng. a value? 

A. Self-examination on your part 

B. Consistency in ^your values 

C. \ Inconsistency in your valuies 

D. /^ware of va'l uos of others 

A value ta n^ be best described as * , 

A. 'A fact ■ ^ . . • . 

B. A^ sta b»e be I Tef ' • ^ 

C . - An Idea " ' 

D. . y A pr i ce " ; , ^ 

/hich,of the fo I low i nq > t*a tements Invjoljves a value? 
/A. The sun a I si rises . ^ 

n. Qo l^umbus^ 0 i scQVorcd America . . - 

C- l^a^te makes waste <' 
D.: Was 



I dent i f 



hington was'thn first president 
/ which of .the foMowinrj is a ^tkip In clarifying a 



goal , . 

,fA. Write down the.noarr' 

B. Ach i eve >hG goa"!^ 

C. Repeat tho. noa I 

D. Make the qoa I a volume? 



23. 



Which of the fol I6w1nq ',is not par t o f vart ABCD ob j ect I ve? < 
A^^ Actors- ' / ' ~ • 

* R. Behav i or - ' ' . . ' 

C\. Cause. • ' >. \ • 

What step is less* important for short-tjerm plans, buf very 
impoPtant for lono-term phins? 

A. Identifyinq tasks to be a ccpnp I I s h^d 

B. .Organizing tasks sequentially' 



ERLC 



C. "Se*tt4nq dates for -ftask accomp IJ^sbmc: 

D. Readjust inw^ dates fyr task .accomp I 
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24. . The leader and ' of f i cers of a group can best Irrrprove their 

communication by ^ 

A. Meeting prior to the qroup meeting , 
• Cncouraginn team work among the members 

C. Not disagreeing with one another 

D. Not listening to 'one another J .. 

25. Member-member team .work refers to 

A- Communication between officers and members , v 

B. A group without. a leader 

C. A non-esservt ia I aspect of leadership 

D. €-ffective communication and cooperation among members . 

26. WWch of the following is an example of a leadership chain? 
A. Succession of presidents , 

* B. Leaders and followers 

C. The ArTned , Forces ^ 

D. A class of students _______ 

27. The Important aspect o^f a leadership chain is that 
,A. Members are pr I son ers tp f he leadership chain 

8. Th^€> chain Is only as str>6ng.as 1 1-^ weakest link 
C. A chain is necessary only in a weak group 



team- 



28. The term leadership chain refers to / 

A. A' leader dominating a group 

B. I neffectlvecommunt cation among the group members 
. C. . Leader-officer, officer-member, and ^pem'ber-m^mber 

work ' 

29. A discussion leader should 

A. Avoid asking questions « 

B. Let the group organize itself 

C* Keep the d i scuss i on mov i ng • 
f, D. Dominate the discussion 

30. A* group' that [knows a problem exists shou I d f I rst 

A. .Sense thalt the probf'em exists 

B. Define thb prob/lem^ 

C. Gue^ss cau$es n 

D. Decide on 'a solution to the problem 

31. If a leader aslfs a speaker (who has not been recognized 

* " accordinQ to the rules of parliamentary procedure) to be silent, 
that I eayer is'.. ^ 

A. * Promttt 1 ng frcodom ofbpeoch. 

B. Bei ng unfa ilr ' ^ r 

C. Disobeying ^he majority decision 

\D. Preventing kn \n6\v\du^\ from developing . ' 

32. As a deci s ion^-^a-Ker , yo^iJ muii^t 

A . Not eva I ua tc your decision 

B. Choose and irriplement a course of action 

C. Not think of alternative courses of action 
^ D. Act hast i I y • . 
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33, Leaders who are no.t anx\!'Ous worriers tend to be 

A. Self confldont 

B, Wei I adjusted 

. C, Dominant ^ - 

D. Conservat i ve . 



34.. 



35. 



A non-d i r ect i y e arp((y, pf f i ce^ shou I d' perhaps be more 
A/ SensTtivs' ' - ^ 

B. Extraver4ed * ' 

-C. Dominan4 "^"^^ • ' 

D. Conservative ' ~ , . ' 



A 

A. 

?: 

D. 



I eader who i s too 
Se I f con f i dqnl- 
We I I adjusted 
S en s i t i V e . 
Ext raver ted 



1 



talkative should perhapsbe less 



36. - l*f a qroup does not want 'to be dominated, then the leader 
should become less 

A. Introverted •• ^ , 

B. * Se I f-conf i dent ^ - . ' \ . 

C. Sens i t i ve 

D. Pom i nant > A, 
Leaders who See members as indivhduals possess ^ 



38. 



39, 



A. 
B. 

c; 

D. 

A 

A. 
B. 
C. 



I nterpersona I 
Dom i naneje 
I Ihtrpver s i on 
Ex trover s Ion 



sensitivity 



mature' qroap member 
Sensit^ive to the! 
I ns^ns i t i ve to other 
I nsons 1 t i V o to qr [)up 
Ail of t h6 a bove 



member is oxc 



A (^roup 

by 

A. ,^ Vo i c i nrj op i n i on 
R. Doc i d i hg not to [ 
[Not vot i ng 
Lvo i d d i 5c0^sS i on 



R. . Do 
c: . \mo 



s 

own needs 
member ' s 
needs 



needs 



cising his/her, decision making role 



rt i c i p ato 



40. J Communication skill in\AolvGs 



A. 
B. 
C. 
0. 

4 1. ' T 



Spieak i nq 
W r 1 1 i n n ' 
' Nopi-ver ba I 
Alt of the 



be ha V i.or 
above ' 



F Compet i t i on within 
between each qroup. 



can help develop coheslveness 



42. 



43,, 



44. 



45. 



Group co.hes 1 veness means 
A. Actl ng a I 1 ke / , 
.B. Thl nkl ng' al 1 v/e 

C. Cooperating 

D. Competing 



\\. 



A ski I I fu I m'edl ator • • 

A. Stays out of f ights ^ > 

B. Resolves conflicts , 

C. Disrupts group cahesiveness 

D. Tells the group what- ,to_ do 

Lack of member participation can sometimes by solved by 

A. Avoiding the gatekeeper and information-seeker roles. 

B. Letting eacti individual serve in a role that Is easy 

C. Breaking the lines of communication , , + n 

D. Developing group standards- of "everyone participate. 

wWich of the foJ lowing causey $pr failure to, accept respon- 
sibility can be solved easieitt i ... 
A. ' Members may not know whafr i s ,dj<p.etted of them 

Members or^s-'l eader s mayffeel -insecure ^, . 

Memb^erf or I eaders' may . Wave more i mpbnta nt^ th I ngs to do 
Members may" not bo interested. - I 



46. 

47. 

i8. 
49. 
50. 
51. 



52. 



B. 
C. 
D. 



Committees 'can do moJt of the wdVi af chapter If 

they are w.e I I se I ect^d, and tife i if f-e^p^ns i b I I i tJ es are 
exp la i ned . 



T F .A committee accomp t is^hes only twc^^bals. 



(I) It involves more members 



pter activities 



(2) More is accomplished by the ychafpter 

T F A standing committee takes care/of I sp^ I a I p ro Jects 
or act I V i^t 1 es 

T F "A commi'ttee does" all th? orqan i zai/ i on and all the work 
.on a prpj ect-; 

T F' A standing commfttee i s respons i b I e only for th« 
officer electioVns 

Which of the fol lowinrV are Important qu^t Ions I n selecti ng 
the correct members fo^ a committee? / ' 

A. Which members have. the skill or knowledge required? 

B. WhI ch membdrs does the chairman want? 

C. Which members are the most Interested^ 

D. All of the above a^' . - • .* 

.4 ' ■ '. ^ 

A good committee member • 
A. Volunteers, for every task - 
0. Gets irritated If things don't go his way _ 
C. Completes all Jobs and r.esponsl bi j ^tl es given to him 



ERJC 
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^^3. The ctommltVoe c^^atrmahVs p r i mary r^spon s i b M I ty I s to: 
. Do a f I the work 
^ B. 'Control the comm I ttee' 5 /ffieft^ ng 
^ C.» Provide leadership f or , /the '^omm i ttee 

54. Which Npf the following i sT a type of communj cat i^n 

A . L i Site n I ng , ' - , 

B. NonXverbaf ' ^ ^ * > 

C. Spea^lag \ 

D. Air tff the above ^ 



55. In presenting a group report 
A. Organize the report 
8. Speak loudly and clearly 

C. Memorize the report 

D. \ Use V I I 



you shou I d no^/ 



56. 



57 



\ 



58. 



5.9. 
60. 

61 . 

62. 
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In presenting* a committee 
great length concerring a 
committee had encountered 
the chalrporsron had 



report 
rather 



cha I r p( 
b I em liad ocicurred 
was 



commu n I ca t i pa 

A. Be brief 

B. Be" ethical 

C. Make your message 

D. Ill ustrate pol nts 



one member ellaHorated at 

complicated prdblem the 

But when the fnember (had ^nlshed, 
to/ask who was Involved and [when the pro- ^ 
Which O'f the following commandments of good 
(were disobeyed? 1 



Iriterest I ng 



Writing can be used^ to 

A. J nform ^ \ ^ 

B. Enter ta In . . > V 

C. Impress ^ ' . / - 

D. All o^f the above ^ , ' ' 

Which part "of the speech l sm.eant to def I ne terms? , 

A. The introduction 

B. The dispusslon * ^ . 

C. The conclusion ^ \ 

T F An'ornani zatlon should have .apWr J tten\ set of rules and 
policies to follow and enforcii r . / 

) F General policies and rules should be re l^^a^/^^ ^^^^ meaning- 
fun to /your speci f i c group> locale, and youf .school* s^ 
policies. ' . ' ^ 



f o I I ow when^o hy I ng 



T F There Is no exac,t proup of rules 
a part Icu I ar ^conf I 1 ct situation 

Who should develop and write the rules and general pol4cIes^ 
under which your group should function? 
A» Your adv I sor „ 

B. A spec I a I I y appoi nted committee " ^ 

C. National officers of your* qrgani za t fon . 

D . A I I o f t he b ov e 



-es- 



se 
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63. When your gr9,up has a wriite.n set o,f rules and policies, H 
It fs very important that \ ^ 
^A. All members follow andiobey the rules and policies 
B. Officers and advisors bo exempt from followlnq the rules 
^ nd vpo I i c i es ' 

Members who cannot follow the.riroup's rules, and policies 

must'^e disci Bylines ^ * ^ » 

T)^ Onl^y A and C X " 

A good example of a general policy of an \rgan I za^tjon Is to: 

A. Allow members to continually miss meetrnqs wlth^out a 
reasonable cxcuso * ; ^ 

B. Use correct p'ar I i amen tary pro^ce-dj^re whe n discussing \ 
* suggestions or problems ^ / 

C. : E-Iect officers on, a popu I ar i ty bas I s 

D. B and C ''^^ V \^ 
» ■ - , •\ ». 

If your "group .has a problem of:^some nature, the f.lr^t >.tep 

in solving it Is to \ w - 

• A. spring. the problem before the yho I e gr oup ai^^dfscuss 

B. oSsf'icers of the group shauld meet and dlspussv the 

proNblem and possible solutions, 4 

C*. Assign the probJcm to a committee and let them solve 
the probjemijf , * . 

66.. T F A conflict situation can be a learn i^nq experience for ' 
all members involved ^ 

67. Which of the f o I I ow 1 ng - a r e outcomes of I.eadershlp- 

A. Goat devefopnent ^ 

B. Cooperat i'on ^ 
«^ C. , Group CO hes i veness ^ - 

0. All of the above 



y 
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Your qroup has the greatest potential for leadership i 

A. Individual citlzofvship 

B. Nat lona I ci tl zcnsh ip 
6* Community citizenship 
0. Fami ly citizenship \ ^< 



' ' Teacher Ncune 



TEACHER lUVTINGS OF STUDENT LEADERSHIP 



1 



We woulld appreciate your informal judgmenis-^dSncerning 
the leadership ability of your students^'-^IIlie^ 
you provide will r'emaln confidential^ ^' ' 

' ' We askLjthat-^yoiTbe^in,, by. listing the names of students 
o)]r^the l:lnes below. Next to the spaces set aside for student - 
Raines are fliVe 'columns j Each column pertains ta one of the \ ' ^ 
questiQns A through 'E« Wie'd like you to read^each of the following 
five questions and place an "x" next ta the name ofjeach student ^ , 
who of ten display^ the leadership beljavior described ^y each , ' 
question. 1 There is no limit to the.numbefr ol stud^ht npnes- you 
may check for a particular item. The five items arel: ' 



\ 
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S^tudeiu: Name 



A. When t'his student Suggests an idea, the other^ elasa 
ra«j^6rs'usu'ally^agre'e,'' - '~ - • 

B. This student is good at initiating or starting a group ^ 
. ractlvi^. ' ' , - •-• ' * . ' ' 

This studeiijt i^. a class leader. ^ ^ , 

'« This studeitt likes to choos6 members "for a team. ; 
. This etuflent likes to be the spokesman' f<»: a gj^oup. ^ ■ 




A 



B 
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V ' ^DEAL LEADER BEHAVIOR 

_ , ' (What You Expect of Your Leader) 
^ .Devetiped by Staff members of 
the Ohio State Leadirship Studios 



- 1 



1' J 




Published by ' ' , 

^Banter for business and Economic Research 
' ' Qivlsien of Research 

. College of A.dministrative^ Science ' 
The Ohio Stdte University 



\ 



Columbus^ Ohio 43210 



DIRECTIONS: 

.1. RKAD each item carefully. 



b. THINK about how frequently the leader SHOULD engage in the behavior described by the item, 
o DKCIDE whether ^Sf/Ot/LD always, often, occasionally, seldom or never act* as described by the 



rtem. 



il DRA W-A CIRCLE around pne pf the five letters following the item to Aow the answer you have 
selected. - . ^ 



A Always 

B — Often 

C Occasionally 

D Seldom ' ^ 

E ^ Never 



A B C D E 



What the IDEAl leader SHOULD do: 

1. Do personal favors for group members 

2. Make his attitudes clear to the group.. . * - A B- C D E 

3. Do httle things to make it pleasant to be a member of the group A B C D E 

4. Try out his new ideas with the group - • • • ^ ^ ^ ^ ^ 

5. Act as th^ real leader of the group.. . - A B C D E 

6. Be easy to ufiderstanci; ....... A B C D E 

7. Rule with an iron hand........ n.. ABODE 

^8. Fine} time to listen to group members *; . ■ . * A B C D E 

' "5, Criticize poor work. • A BCD E 

10: Ciive advance notice of ehangcs. v A B C D E 

.11. Speak in a manner not to^-be questioned A B 0 D E 



12. Kee5 to himself . . 



A B C D E 



13.'Lo«k out 'for ihc pcfscu^al welfare of individual group members.. ' A 



BCD E 



14. Assign group mepiberi to particular tasks 

1^. Be the spokesman of tht group.. 



A , B , O D E 
ABODE 



20. Act without consulting the group. 



25. Get what he asks for from his superiors.. . . . 

26. Be willing to make changes * , A 

27. Make sure that his part in the o|^nization is understood 




34. Put ^ggcstions made by the grpup into operation. 



37. Get his superiors to act for the welfare of the group members A 
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